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Abstract
The acquisition of value-related knowledge and the development of values happens at the early stages of child development, 
especially during preschool education. Thus, a qualified preschool curriculum should include value-related objectives in the 
affective domain. This study aimed to investigate socio-emotional objectives of Turkish Preschool Curriculum with regard to 
values education. Objectives were examined through document analysis based on the values within the assessment criteria 
followed in the study, namely Framework for Action on Values Education in Early Childhood, Living Values Education, and 
Circular 2010/53of Ministry of National Education of Turkey. The results revealed that out of 17 socio-emotional objectives, 13 
objectives were associated with 10 different values. These 10 different values were found to be insufficient when assessed 
depending on the aforementioned assessment criteria.
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1. Introduction 
The development of desirable values has always been a central concern of education. Many educational scholars 
have recognized the school’s role in value education and in moral development (Dewey, 1934; Goodman 
andLesnick; 2001; Nucci, 2001; Wynne, 1988). The significance role of schools is not only limited to delivering 
academic curricula through which students can acquire social academic skills that will allow them to succeed in 
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school and life. One of the key roles of schools is also to explicitly encourage core desirable values that form the 
basis of good character. In this respect, value education is a direct and indirect intervention by the schooling 
institution that aims to affect the moral development of a person including behavior, ability to think about and 
perceive issues of right and wrong, and the actual opinions about right and wrong (Lipe, 2004). 
Developing values is a complex process that is unlikely to yield immediate or easily measured results (Milson 
andMehlig, 2002). In this process among other requirements, school curriculum has a significant task of forming, 
mediating, and firmly establishing desirable values in the students. Although most educators agree that schools 
should teach values both in the formal and in the hidden curricula, the type of value to be included in the curriculum 
is controversial. What is most worth developing in values education is one of the concerns. To address this concern, 
there exist global and local programs or legal actions that are of great use in selecting the values to be included in the 
curriculum:
x Framework for Action on Values Education in Early Childhood: UNESCO's Early Childhood and Family 
Education Unit launched an international initiative on "Early Childhood and Values Education" in early 2000. 
In the framework, values education in early childhood has centered around these seven themes;
- respect for self and others, fostering co-operation and conflict resolution skills,
- appreciation of diversity, global awareness and multicultural education,
- practical implementation of the Convention on the Rights of the Child, as a set of values universally 
accepted as essential for children to be able to fulfill their potential,
- the role of pervasive cultural violence, including television, movies, drama portrayals that are stimulated 
by toys,
- love and respect for nature,
- stimulation of the child's imagination through creativity, 
- establishing multi-cultural programs that help young children integrate spiritual/religious with secular 
learning, or bridge the gaps of experience often faced by multiple language or multiple cultural groups 
(UNESCO, 2000).
x Living Values Education (LVE): LVE program is a comprehensive values education program, facilitated  by  
the Association  for  Living  Values  Education  International (ALIVE International), a non-profit-making 
association of  organizations  around  the  world  concerned  with values  education. It is also supported by 
UNESCO and a host of other organizations, agencies, governmental bodies, foundations, community groups 
and individuals. The program helps teachers and parents facilitate children and youth exploring universal 
values that would be present in a better world. It develops 12 values including co-operation, freedom, 
happiness, honesty, humility, love, peace, respect, responsibility, simplicity, tolerance and unity to fulfill the 
potential of the individual and create harmonious, effective communities.LVE is currently used at thousands of 
sites in more than 80 countries throughout the world (ALIVE, 2008).
x The Circular 2010/53 of the Ministry of National Education of Turkey: In the Circular, the role of Turkish 
education system in teaching students the values accepted by society both locally and universally is 
emphasized. The Circular offers certain sample activities for the development of values in children.It puts 
stress on the values such as respect, awareness, fairness, cleaning, love, patriotism, cooperation, tolerance, 
hospitality, honesty, collaboration, sharing, straightforwardness, kindness, and industriousness (MONE, 2010).
1.1. Values education in early childhood
The value orientations of children are largely determined by the time they reach the age of formal schooling. In 
other words, the acquisition of value-related knowledge and the development of values happens at the early stages of 
child development, especially during preschool education. Thus, a qualified preschool curriculum should also 
include value-related objectives in the affective domain which help socio-emotional skills of children improve. 
Especially respect, responsibility, happiness, cooperation, collaboration, friendship and honesty must be taught to 
students within a value teaching curriculum (Balatand Özdemir-Beceren, 2010; Halstead and Taylor, 2000).
When the related literature on values education in early childhood is examined, there exist research studies that 
determine the views of preschool teachers and parents on values education (Balat, Özdemir-Beceren, and Özdemir, 
2011; Güler, Dereli, andHazar, 2013; Üner, 2011; Yazar and(UNXúhQHUIRULQVWDQFHH[DPLQHGWKH
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preschool teachers’ views on the values in the previous Turkish Preschool Curriculum. It was reported in this study 
that the values were present in a limited number of objectives and activities so preschool teachers were unable to 
help children develop the values successfully. In the literature, on the other hand, no studies have investigated the 
current preschool curriculum in relation to values education yet. As a matter of fact, such an investigation will 
provide preschool teachers with valuable insight into preschool curriculum. It will also aid curriculum development 
experts with the development of preschool curriculum in terms of values education. To this end, this study aimed to 
investigate socio-emotional objectives of Turkish Preschool Curriculum with regard to values education. To address 
the research aim, two research questions were formulated as follows: (a) what are the values within the socio-
emotional objectives of Turkish Preschool Curriculum? and (b) are the values within the socio-emotional objectives 
of Turkish Preschool Curriculum sufficient when assessed according to the Framework for Action on Values 
Education in Early Childhood, LVE, and Ministry of National Education Circular 2010/53?
2. Methodology
In the study, document analysis, a form of qualitative research, was used to examine the socio-emotional 
objectives of Turkish Preschool Curriculum. The use of document analysis refers to the analysis of documents that 
contain information about the phenomenon under study (Bailey, 1994). To assess the socio-emotional objectives, the 
following three criteria were chosen: (i) the Framework for Action on Values Education in Early Childhood; (ii) 
LVE; and (iii) Ministry of National Education Circular 2010/53. 
3. Results
In line with the first research question, the results of the study revealed that out of 17 socio-emotional objectives, 
13 objectives were associated with 10 different values (Table 1). As seen from Table 1, these values were expression 
of feelings, empathy, children’s rights, respect for diversity, responsibility, following the rules, respect and care for 
the environment, awareness, self-confidence and peace. 
Table 1. Socio-emotional objectives and related values
Socio-emotional objectives Values
Expresses own creatively
Recognizes own positive/negative feelings and manages them appropriately
Expression of feelings
Recognizes the feelings of others Empathy
Stands up for own and others’ rights Children’s rights
Respects diversity
Explains cultural differences
Respect for diversity
Fulfils own responsibilities 
Takes responsibility in activities related to Ataturk
Responsibility
Follows rules in different situations Following the rules
Respects and cares for aesthetic values Respect and care for the environment
Recognizes the value of arts Awareness 
Demonstrates self-confidence Self-confidence
Resolves conflicts with others Peace
Regarding the second research question, socio-emotional objectives of Turkish Preschool Curriculum were 
assessed based on the values within the Framework for Action on Values Education in Early Childhood, LVE, and 
Ministry of National Education Circular 2010/53 (Table 2). 
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Table 2. Assessment criteria and socio-emotional objectives
Assessment Criteria Socio-emotional objectives
Framework for Action on Values Education in Early Childhood (UNESCO, 2000)
respect for self and others, fostering co-operation and conflict resolution skills
Respects diversity
Explains cultural differences
Resolves conflicts with others
appreciation of diversity, global awareness and multicultural education Respects diversityExplains cultural differences
practical implementation of the Convention on the Rights of the Child, as a set of 
values universally accepted as essential for children to be able to fulfill their 
potential
Stands up for own and others’ rights
love and respect for nature Respects and cares for aesthetic values
stimulation of the child's imagination through creativity Expresses own creatively
the role of pervasive cultural violence, including television, movies, drama 
portrayals that are stimulated by toys -
establishing multi-cultural programs that help young children integrate 
spiritual/religious with secular learning, or bridge the gaps of experience often 
faced by multiple language or multiple cultural groups
-
LV E (ALIVE, 2008)
Peace Resolves conflicts with others
Respect Respects diversityExplains cultural differences
Responsibility Fulfils own responsibilities Takes responsibility in activities related to Ataturk
Love -
Cooperation -
Freedom -
Happiness -
Honesty -
Humility -
Simplicity -
Tolerance -
Unity -
Ministry of National Education Circular 2010/53
Respect Respects diversityExplains cultural differences 
Awareness Recognizes the value of arts
Fairness Stands up for own and others’ rights 
Cleaning Following the rules
Love -
Patriotism -
Cooperation -
Tolerance -
Hospitality -
Honesty -
Collaboration -
Sharing -
Straightforwardness -
Kindness -
Industriousness -
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Concerning the Framework for Action on Values Education in Early Childhood, Table 2 indicates that there 
existed the objectives related to the values of respect, cooperation, conflict resolution, appreciation of diversity, 
practical implementation of the Convention on the Rights of the Child, love and respect for nature, and stimulation 
of the child's imagination through creativity. However, recognition of non-violent activities and multicultural 
programs is also among the first steps that may be taken during early childhood towards a lifetime of peace.
When Table 2 examined with regard to LVE, the values of peace, respect, and responsibility appeared in the 
objectives. On the other hand, all nine remaining values including love, cooperation, freedom, happiness, honesty, 
humility, simplicity, tolerance, and unity did not take place in the scope of the socio-emotional objectives. 
Table 2 also demonstrates that out of the 15 values suggested in Ministry of National Education Circular 2010/53,
the values of respect, awareness, fairness, and cleaning were present in the objectives. As for the other 11 values 
including love, patriotism, cooperation, tolerance, hospitality, honesty, collaboration, sharing, straightforwardness, 
kindness, and industriousness were not handled in the objectives at all. 
4. Discussion and Recommendations
The results of the present study revealed that out of 17 socio-emotional objectives, 13 objectives were associated 
with 10 different values. These objectives including the values of expression of feelings, empathy, children’s rights, 
respect for diversity, responsibility, following the rules, respect and care for the environment, awareness, self-
confidence and peace appear to be insufficient to create a value based environment that contributes to the overall 
physical, socio-emotional and spiritual development of young children. This result of the study is consistent with 
previous research showing that preschool teachers found values education in the previous curriculum insufficient 
<D]DU	(UNXú hQHU:LWK UHJDUG WR WKH DVVHVVPHQW FULWHULD LQ WKH VWXG\QDPHO\ WKH)UDPHZRUN IRU
Action on Values Education in Early Childhood, LVE, and Ministry of National Education Circular 2010/53, the 
results indicated that respect, children’s rights, stimulation of imagination though creativity, peace, responsibility, 
awareness, fairness, and cleaning were the values available in the curriculum. The results also demonstrated that 
certain values including love, happiness, cooperation, tolerance, sharing, and honesty were not handled in the 
curriculum; though their development in preschool was highly recommended. As the related literature indicates, pre-
school period is the time when the values of respect, responsibility, happiness, collaboration, patience, fairness, and 
KRQHVW\ FDQ EH GHYHORSHG WKURXJK HGXFDWLRQ IRU WKH ILUVW WLPH $OS|JH  $UÕNDQ  %DODW 
Balat&Özdemir-Beceren, 2010; Balat, Özdemir-Beceren&Özdemir, 2011). Accordingly, the results of the present 
study lead to one major conclusion which is the values given in the curriculum fall short compared to the suggested 
values within the assessment criteria followed in the study.
In line with the results of the study, it is suggested that the socio-emotional objectives of Turkish Preschool 
Curriculum should be revised in such a way that there are enough objectives to promote both national and global 
values properly. In addition, the results of this study present a base of useful descriptive information on values 
education in early childhood. Thus further studies could inquire how other parts of the curriculum, including 
planning, implementation, and evaluation guide preschool teachers in the process of values education.  
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